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Abstract — The College of Computer Studies (CCS) at
Lyceum of the Philippines University-Batangas (LPU-
B) through the university's Community Extension
Office and with the collaborative efforts of its faculty,
students and administrative staff conceptualize,
facilitate, implement, and participate in various types
of extension activities. This study aimed to assess the
affective impact of community extension activities.
Specifically, to determine the extent of social
responsibility and volunteerism; to determine the
impact on knowledge, skills, values, and attitude;
identify internal and external problems encountered
and create an action plan for improvement.

The study used the descriptive research design.
The study revealed that students understand the needs
of the community and the real essence of involvement
in community development activities. Skills developed
were teamwork, problem-solving, and decision-
making. Values developed were of hard work and
dedication. Respondents experienced problems
regarding volunteerism and the lack of information as
to the results of monitoring and evaluation, the limited
budget, overlapping school activities, and the lack of
leadership skills among organizers and implementers.
The results of the study may be used by the university
to conceptualize and conduct activities that may
enhance social responsibility and volunteerism
among its students. The action plan may be carried
out so that a positive impact will be provided to the
students in terms of knowledge, skills, values, and
attitude. Internal and external problems may be
lessened or eliminated also.
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INTRODUCTION

Higher educational institutions (HEIs) are
mandated to render community extension services hand
in hand with instruction and research. This is in
recognition of the vital role colleges and universities
play in developing communities, especially the
underserved and the depressed. Pursuant to Republic Act
7722, "An Act Creating the Commission on Higher
Education," which states that " ... the knowledge
society or knowledge economy characterizes the
university not just a generator of knowledge, an
educator of young minds and a transmitter of culture but
also as a major agent of economic growth, a research and
development laboratory and a mechanism through which
the nation builds its human capital to enable it to
participate in the global economy actively". It is,
therefore, imperative to inspire and enable Philippine
higher education institutions to become platforms for
research and development, innovation, and community
extension in pursuit of inclusive social and economic
development.

Fitzgerald [1] mentioned, “It is an understanding
among higher education institutions (HEIs) that not all
knowledge and expertise should dwell inside the four
corners of the academe. In fact, both expertise and
learning opportunities also reside in non-academic
settings”. Barker [2] stated “As a response to the
disconnection between the academe and the public,
higher education institutions are now becoming more
creative to address the issue of communicating with the
public, working for the public good, as well as
generating knowledge from them”. Sandman and Weerts
(2008) declared “To date, a renewed relationship
between the academe and the public it serves had been
advocated by higher education institutions. This
endeavor is often referred to as engagement”.

Becket et al. [3] reiterated that “Service-Learning
(SL) is a specially designed learning experience in which
students combine reflection with structured participation
in community-based projects to achieve specified
learning outcomes as part of an academic course and/or
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program requirement. By participating in academic
community partnerships at the local, national, or
international level, students gain a richer mastery of
course content, enhance their sense of civic
responsibility, and ultimately develop a more integrated
approach to understanding the relationship between
theory, practice, ideas, values, and community”.

Lyceum of the Philippines University-Batangas is a
higher learning institution that has a tri-fold function -
instruction, research and community extension which are
linked harmoniously to produce meaningful learning.
Laguador et al. [4] mentioned “The institution together
with the different academic departments, students,
faculty, and administrative staff have been involved in
providing extension activities to the community.
Facilitating and implementing community extension
activities is an act of fulfilling the mission of helping
deprived people to uplift their quality of life. These also
provide greater impact to the character and values of the
students and employees who took part on this worthy
undertaking”.

The College of Computer Studies (CCS) through
the university's Community Extension Office and with
the collaborative efforts of its faculty, students and
administrative  staff facilitates, implements, and
participates in various types of extension activities like
the coastal clean-up, environmental clean-up, tree-
planting, gift-giving, and computer literacy. The
"Computer Literacy Program" is one of the sustainable
projects of the College. At present, the college is focused
on providing computer literacy training to Grade 11
students of Gulod Senior High School. The training is in
preparation for the TESDA National Certification Exam
for Computer Systems Servicing. An agreement exists
between LPU-Batangas and Gulod SHS for computer
literacy training per school year for a maximum of 5
years.

Popham [5] argues that “affective measures are
equally important as cognitive measures. Whereas
cognitive assessments measure what students can do,
affective assessments measure what students wil/ do in
the future. The cognitive and affective domains are
inseparable. One is incomplete without the other”. Hall
[6] stated, "Proper, ongoing assessment of the affective
domain—students' attitudes, values, dispositions, and
ethical perspectives—is essential in any efforts to
improve academic achievement and the quality of the
educational experience provided".

The study intended to assess the impact on the
effective learning of students from participating in
community extension activities facilitated by the
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university. As students are considered a valuable
resource in the deployment of services to the community,
means and measures should be carried out to uplift social
responsibility and volunteerism. Current data should be
encouraging for educators who incorporate service-
learning into their courses and should encourage more
service-learning research to understand how students
benefit and what conditions foster their growth and
development.

OBJECTIVES OF THE STUDY

The study aimed to assess the affective impact of
community extension activities on the CCS students of
Lyceum of the Philippines University-Batangas.
Specifically, to determine the extent of social
responsibility and volunteerism among CCS students; to
determine the impact of community extension activities
to the CCS students based on knowledge, skills, values,
and attitude; identify internal and external problems
encountered in the implementation of community
extension activities, and based on the findings, create an
action plan for improvement.

MATERIALS AND METHODS
Research Design

The study used the descriptive research design.
Descriptive research is a method that describes the
characteristics of the population or phenomenon studied.
This methodology focuses more on the “what” of the
research subject than the “why”. The descriptive
research method primarily focuses on describing the
nature of a demographic segment, without focusing on
“why” a particular phenomenon occurs. In other words,
it “describes” the subject of the research, without
covering “why” it happens.

Respondents of the Study

There are 24 CCS students (Computer Science,
Information Technology, and Computer Technology)
who served as the respondents of the study. Respondents
are enrolled during 2nd Semester of SY 2020-2021 and
have joined even once in any of the community
extension projects of the institution or the college.

Instrument

The adapted questionnaire was based on the recent
study of Pesigan, et al., [7]. 55 students answered the
pilot testing. The result of reliability statistics showed
that the computed Cronbach’s alpha value of 0.933
signifies that the instrument for Extent of Social
Responsibility and Volunteerism has strong or excellent
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internal consistency as well as the questionnaire for
Impact of Community Extension Activities to the
Students as to Knowledge (0.897), Skills Development
(0.913) and Values and Attitude (0.918) while the
problems encountered obtained a Cronbach’s alpha
value of 0.970 for Internal and 0.973 for External which
signifies excellent in the rule of thumb. Thus, this
questionnaire is considered valid for use.

Data Collection

Survey questionnaires through Google Forms were
administered to the respondents. Respondents were
informed of the objectives of the study. Responses
gathered from the survey were treated with strict
confidentiality and used only for the purpose of the
present research.

Data Analysis
Weighted mean and rank were used to analyze and
interpret results of the gathered data.

Ethical Considerations

Data collected from the survey questionnaire are
kept confidential and used only for this study. The
anonymity of respondents' names and specific responses
has been maintained and not disclosed or mentioned
during the conduct of the study.

RESULTS AND DISCUSSION

According to the LPU-Batangas' Community
Extension Office, "the entire academic community does
not only provide opportunities just to be aware of and
understand the needs and problems of the people
relevant on both local and national levels but perhaps to
involve itself in activities designed to develop the
community and help the less privileged ones. Programs
initiated before were helpful and have been acceptable to
the beneficiaries because they shows the concept of
social responsibility among the students" [7].

The construction of houses in the Sotero H. Laurel
(SHL) Restoration Village, Tree-Planting, International
Coastal Clean-Up, Community Pantry, and Gift Giving
Outreach Programs are community extension activities
of LPU-Batangas wherein every student at the College
of Computer Studies (CCS) had been given opportunities
to participate into. This part reveals the extent of social
responsibility and volunteerism among the CCS
students, the impact of community extension in terms of
knowledge, skills, and values, and the problems
encountered in the conduct of community extension
projects.
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Table 1. Extent of Social Responsibility and
Volunteerism among the Students

INDUCATORS 4« 31 2 1w VERBAL
1 | whoteheariedly partcipens in Communtly 13 W Y ¢ as Strongty Acree it
Exiinsion Projects conducteed by e colegs.
2 | Decome mive gwase of SO0 concami ine 12 10 Y 0 38D Swongty Agree a5
comesunty
3 | Become mome awaes of snvironmantal " " 2 0 3= Agree 7
CONCaTs
4 | express mose commatment 10 addness and § 17 Y Y ax Agree 10
Stive probiens
5, | dochoose 1o volumiesr i Comumuniy Ba
k 4 7 4
E - et 1o s 20t 13 4 0 33 Agrea 6
Dacass of the grade incantne
6. | mvest mone bime and enengy needad for the 1" 2 v 0 3 Agree 8
Succees of Community Edensicn Progects
o 3 7
1. | Become mone accruntabl 1D One's AN ¥ 0 A6 3
8 | 3mwing 0 0wl I0 MMORS PRCES 45t 0 "B 7T 3 1 3B Agres §
tend 3 nefping hand
U | 3m wiing % hedd pacpie Wihou SaDecting " 5 1 0 I Swongly Agree 150
anytneng In recum
9. | leam Ife lessors n every Communty 1T 5 1 0 3N Strongly Agree 180
Extemsion Project | pasicpalad
1w w 2 1 e AGREE

COMPOSITE MEAN

T Lagend 3 50- 4 00= Syoagy Agree, 750~ 3 49= Agrw, 1 50- 24D = Disagres, 1 00~ | 43 = SOy Doagee

Table 1 presents the extent of social responsibility
and volunteerism among the students. It shows that
respondents are willing to help people without expecting
anything in return (WM=3.54), and that they have
learned life lessons in every community extension
project they participated in (WM=3.54). Respondents
agree to travel to remote places to lend a helping hand
(WM=3.33) and express more commitment to address
and solve problems (WM=3.25)." With a composite
mean of 3.42 and a verbal interpretation of "Agree",
respondents through the community extension projects
they participated in were able to develop social
responsibility and volunteerism.

Several verses in the Holy Bible mentions the
concept of giving without expecting something in return.
Luke 6:34 mentions "If you lend to those from whom
you expect to receive, what credit is that to you? Even
sinners lend to sinners to receive back the same amount."
Christians practice this principle to please God and obey
His commandments.

Community engagement pedagogies, often called
"service learning," combine learning goals and
community service in ways that can enhance both
student growth and the common good. In the words of
the National Service-Learning Clearinghouse, it is “a
teaching and learning strategy that integrates meaningful
community service with instruction and reflection to
enrich the learning experience, teach civic responsibility,
and strengthen communities.” Or, to quote Vanderbilt
University’s Janet S. Eyler (winner of the 2003 Thomas
Ehrlich Faculty Award for Service Learning) and Dwight
E. Giles, Jr., it is

“a form of experiential education where learning
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occurs through a cycle of action and reflection as
Students. . . seek to achieve real objectives for the
community and deeper understanding and skills for
themselves. In the process, students link personal and
social development with academic and cognitive
development. . . experience enhances understanding;
understanding leads to more effective action.” [8]

Sending help to people, especially in remote places,
tends to be more difficult. The response to travel to
remote places rank 9 whereas the commitment to address
and solve problems ranks 10. These could be because of
restrictions to travel and collaborate with other people
due to the COVID-19 pandemic.

Table 2.1 Impact of Community Extension Activities
to the Students (Knowledge)

VEREAL

KNOWLEDGE INDICATORS INTERPRETATION

RANK

4 7 Stonaly

1. lunderstand the real meaning of community extension. ’ E 1034 oly Agres 3

2. lunderstand the reeds of the community. o710 3 oly Agre 1
2

3. lleam the true meaning and purpose of valunizersm. BT 03 Agres ¢

4. llzam the differert stratagies o help improve. 3 7 1 1 345 Agres 8

community [ife.

4. lunderstand the real essenca of mvolvement in 4 10 ¢ 0 338 Strongly Agres 2

comrmunity development activities held by the college.

8. lknow haw fo help sugoest better commurity extersion 12 11 1 0 346 Agres 63

projects.

7. I have a desper understanding of the necessary 13 98 2 0 346 Agree B3

knowlzdge fo be shared to the beneficiades.

8. lalso leam additionsl knowledge in the new enterpizes 12 10 1 1 338 Agres 10

relafed to my fiekd.

9. lam sble to understand strong work sthics. 2 12 0 0 o3 Strongly Agres #

10. | become more aware of increased empowermant and 38 30 34 Agres 5

wollaboration and cooperation in semvice providers and
beneficianies.

COMPOSITE MEAN
Legend: 3.50- 400 = Strangly Agree; 2.50 - 3.49 = Agree; 1.50-2.49=

14 80 12 2 40 AGREE

Dizagres; 1.00 - 1.49 = Strongly Disagres.

Table 2.1 presents the impact of community
extension activities to the students’ knowledge. It shows
that the respondents understand the needs of the
community (WM=3.61) and the real essence of
involvement in community development activities of the
college (WM=3.58). Results indicate that respondents
agree into learning the true meaning and purpose of
volunteerism (WM=3.43) and acquiring additional
knowledge in new enterprises related to the field
(WM=3.38).” A composite mean of 3.49 and a verbal
interpretation of “Agree” reveals that students have
learned and acquired a deeper understanding and
empowerment from participation in the community
extension programs.

The Technical Education and Skills Development
Authority (TESDA) was established through the
enactment of Republic Act No. 7796, otherwise known
as the "Technical Education and Skills Development Act
of 1994", which was signed into law by President Fidel
V. Ramos on August 25, 1994. This Act aims to
encourage the full participation of and mobilize the
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industry, labor, local government units and technical-
vocational institutions in the skills development of the
country's human resources. Its COMPUTER SYSTEMS
SERVICING NC II Qualification consists of
competencies that one must possess to install and
configure computer systems, set up computer networks
and servers, and maintain and repair computer systems
and networks [9]. With this in mind, the College of
Computer Studies collaborated with Gulod SHS to
conduct computer literacy training to the latter’s
students. The training is in preparation for NC II
certification.

The College of Computer Studies conducts a needs
assessment before the conduct of a project. It has been
identified that Computer Literacy Programs are
beneficial to students of Gulod Senior High School. For
Grade 11 students, basic competencies in using
Microsoft Word, Excel, PowerPoint, and the Internet are
taught in preparation for the CSS NC II Certification
Exam. For Grade 12 students, advanced competencies in
the installation and configuration of computer systems,
setting of computer networks and computer servers,
maintaining and repairing computer systems, networks,
and terminals, and connecting electrical wirings and
circuits are demonstrated and taught. The respondents
have been informed of these objectives prior to the
conduct of the computer literacy program. The
respondents have volunteered and assisted in the conduct
of the program through assistance to GSHS students in
the use of the mentioned software during actual
computer laboratory sessions.

Volunteering is an activity that requires time or
talent, without any financial reward from an individual
or group. Educating young people to be responsible and
caring citizens is a core mission of higher education and
volunteerism is one of the potent transformative tools
given its well-documented impacts on student
development [10]. Serving the community through
volunteerism has been shown to provide a learning
experience that leads to better academic performance,
sharpens critical thinking skills, strengthens leadership
potential [11], and boosts one’s self-confidence [12].
Volunteer service in school is also associated with a
stronger likelihood for students to participate in both
future community service [13] and service-oriented
professions in later life [14]. There is also an interesting
observation that students exposed to early volunteer
work are likely to enter post-graduate degree programs.
Respondents had not been promised any reward for
joining the computer literacy programs of the college
and the university. Respondents are mostly officers of
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Recognized Student Organizations (RSO) and the sense
of responsibility and volunteerism in them is very
evident.

Table 2.2 Impact of Community Extension Activities
to the Students (Skills Development)

SKILLS DEVELOPMENT INDICATORS 4 3 2 1 WM VERBAL RANK
1. |car develop tzamweoek smorg beneficiades 15 3 1 o 358 Strorgly Agree 1
and other semicz providers.
2. | dzvelop the skilz in reaching out to the 14 3 2 a 350 Strorgly Agree 25
nesdy.
3. |engage in paicipatory spproaches fo ensure 1z g 3 a 333 Agres 3
effeciive commurity parficipation.
4. | develop the practical skills shared amorg 11 11 i i 133 Agres a3
beneficiaries.
3. | practice new skills different from my field of 11 12 1 1] 3142 Agres 35
specislization or expestize.
8. limprove my communication skills used in
dea]in;p\?l;; berneﬁdaries and co-semice 1 * 0 0 342 Agree 33
providers.
T. | develop quick decision-making and judgment 11 10 3 1] 3133 Agres a5
in praduct and program imglementation.
8. | acquire good social skills in relating other 12 8 2 1 13 Agres T3
pecple and to the community.
9. lalso practice leadership skills as in crtical 12 10 1 o 350 Strorgly Agree 25
thirking, problem solving, decision makieg, etc.
10. | am able to join expanded connection among 12 11 1 0 3146 Agres 4
pecple groups and organization.

122 ! 1§ 2 4 AGREE

COMPOSITE MEAN

Legend: 3.50 - 4.00 = Strongly Agree; 2.50 - 5.49 = Agree; 1.50 - 249 = Disagrae; 1.00 - 1.49 = Strongly Disagres.

Table 2.2 presents the impact of community
extension activities on the development of students'
skills. Results show that in terms of skills development,
teamwork was established among beneficiaries and
service providers (WM=3.58). Results indicate skills in
reaching out to the needy were developed (WM=3.50)
and they were also able to practice leadership skills
(WM=3.50). The respondents agreed they developed
practical skills shared among the beneficiaries
(WM=3.33). The respondents also agreed they
developed quick decision-making and judgment in
product and program implementation (WM=3.33). With
a composite mean of 3.43 and a verbal interpretation of
“Agree”, results show that respondents agree to have
acquired certain skills from participating in community
extension activities.”

When teamwork 1is effective, communication,
collaboration and combined efforts make for a better
outcome. The premise that critical thinking is to be
known as listening is to be hearing implies that critical
thinking is a learned skill that must be developed,
practiced, and continually integrated into the curriculum
to engage students in active learning. To support this
premise, focused attention needs to be placed on the
application of content, the process of learning, and
methods of assessment.

Prior research suggests that involvement in
leadership opportunities during the college years has a
positive impact on students: It enhances conflict
resolution and commitment to civic responsibility,
inspires a greater sense of efficacy in shaping the world
around them, and enables active learning through
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collaboration and improved social adjustment [15].
Creating space for students to develop leadership skills
within service-learning courses not only helps students
implement university-community projects but also
provides substantive opportunities for the students to
shape the nature of the service-learning project [16].
Thus, service-learning projects are uniquely positioned
to foster leadership skills because they encourage
students to become co-producers of knowledge.

A growing number of studies point to the efficacy
of promoting leadership development through service-
learning projects. The convergence of data from both
student leadership development studies and service-
learning research not only supports the claim that
leadership skills can be taught, but also that leadership
programs positively affect a wide range of personal and
social learning outcomes, including personal efficacy
and interpersonal communication skills [17].

Table 2.3 Impact of Community Extension Activities
on the Students (Values and Attitude)

VALUES ANDA‘I"I'ITUDE INDIC\P.TOliB VEREAL .

4 3 2 1 RAN
1. | develop positive attitude and 14 7 2 o 352 Shrongly Agres T
compassion towards helping ofhers.
2. | can intemalize more =girit of 13 11 1] a 354 Strongly Agres 43
Volartesrsm.
3. lwas able to develop values such as N
sooparedicn, geerosty, pafience, respect 5 7 2 0 354 Stronaly Agree 45
ehe.
4. | become more aware of nesds and =
concems of the community to help imprave 13 ° E 1 148 Agres 1
their life.
5. lunderstand batter the valuz of hard wose 15 3 1 o 358 Shrongly Agres 2
and dedication.
6. | can apply and reslize LPL Core Values ~
while doing this community extension 14 g 1 0 13 Strongly Agree 43
samices.
7. | develop moreszed responsibility for 14 3 2 o 350 Shrongly Agres a3
carirg & sharng community Fesourtes.

7 1 o
8. | understand batier reaife situations woTor Strongly Agree &3
9. | appreciate better chance to work otker 14 9 1 o 3154 Shrongly Agres 43
wvalunizers to work towards 3 common goal.
10. | gain more insights and Felong leaming .
through giving semvices to others parficulary 7 1 0 a6 Strongly Agree 1
the neady.
145 7O 13 2 3154 STRONGLY AGREE

COMPOSITE MEAN

Legend: 3.50 — 4.00 = Strangly Agree; 2.50 — 3.49 = Agree; 1.50 - 2.49 = Disagrae; 1.00 - 1.49 = Strongly Disagres.

Table 2.3 presents the impact of community
extension activities on the values and attitudes of
students. It indicates that respondents gained more
insights and lifelong learning through giving services to
others, particularly the needy (WM=3.63). Through the
community extension activities they participated in, they
were able to understand better the value of hard work and
dedication (WM=3.58). The respondents agreed that
they have developed increased responsibility for caring
for and sharing community resources (WM=3.50).
Respondents understand real-life situations better
(WM=3.50) and become more aware of the concerns of
the community to help improve life (WM=3.46). A
composite mean of 3.54 and a verbal interpretation of
"Strongly Agree" reveals that respondents have
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developed values and attitudes relative to having
participated in community extension projects.

Education is inevitably value-laden, and education
for sustainability is no exception with learning outcomes
often consisting of affective attributes, such as morals,
attitudes, dispositions and behaviors [18]. Examples of
effective learning outcomes include increased attention
to the future of society and intergenerational equality,
empowerment of students a heightened belief that they
can make a difference, and increased personal
willingness to participate in solving societal and
environmental problems [19]. These affective learning
outcomes, described as critical reflection, values
clarification and participative action by Tilbury [20] are
core components for sustainability education but pose
challenges for assessment and program evaluation as
they are subjective, imprecise, developed slowly and
seldom easily articulated [21].

Tooman [22] mentioned that “Affective learning
reaches the emotional and belief system aspects of those
who facilitate and participate in it.” Kaushal and Janjhu
[23] pointed out, “Values play a significant role in
everyone’s life. The values possessed and practiced by
the individual in their personal as well as work-life
determine the decisions taken and the activities
conducted by them. The behavior of an individual is
based on the values held individually and collectively”.

Table 3. Problems Encountered in the
Implementation of Community Extension Activities

VEREAL INTERPRETATION  RANK
Often 1

INTERMAL INDICATORS WH

230

1. Lack of spirit of voluriesrism within mysef.

- w l’dﬁl.
w
w
w

2. Lack of appreciafion of my efforts in community 7 6 7 226 Sometimes 4
axtension planning and developmeant.
3. Lack of mberest to know irfomation on community i 6 7 2N Sometimes 3
extension project schadules and sciivifies.
4. Lack of assigned person to do proper cooedination 4 3 4 7 230 Sometimes 3
among sewize providers within the college.
3. Lack of proper monitoring and evaliation on the G 3 T 6 246 Sometimes 2
aufcomes of community Sxiension program.
COMPOSITE MEAN 1T 3@ 32 30 236 SOMETIMES
EXTERNAL INDICATORS 4 3 2 1 WM VEREBAL INTERPRETATION RANK
1. Lack of l=adership skils among orgarizers and 4 9 4 7 242 Sometimes 3
implamentzrs.

4§ 7 o i
2. Lack of cooperstion among community keadars. v 22 Somefimes 3
3. Lack of cooperation among the community sepvice 4 8 4 3§ 23 Sometimes 4
beneficiaries.
4. Lack of planning and coordinafion since there ane 5 5 s 7 24 Sometimes P

simuttarzous sctivities with the community 2xtznsion
achivity.

5. Lack of budget and other hgistics to implemant
the insufficient time davoted to the community
Exbension activities.

4 10§ £ I3 Ofien 1

22 @ W/ I3} 24 SOMETIMES

COMPOSITE MEAN
Legend: 3.50 - 4.00 = Always; 2.50 - 340= Often; 1.30- 2 48 = Somedimes; 1.00 - 1.49= Naver.

Table 3 presents the problems encountered in the
implementation of community extension activities.
Results indicate that with a composite mean of 2.36 and
a verbal interpretation of “Sometimes,” the respondents
occasionally experience internal problems during
community extension activities.
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Lack of spirit of volunteerism ranks first, followed
by the lack of proper monitoring and evaluation on the
outcomes of community extension programs, and third is
the lack of assigned person to do proper coordination
among service providers within the college. Computer
Science students are burdened with the requirements of
the program, and so most of the time, they need to be
coaxed and motivated to join in the community extension
activities. As the Department Chairman of the college is
usually assigned as the Community Extension
Coordinator, students have realized that there is no
specific person assigned to coordinate with the
stakeholders. Documentation of monitoring and
evaluation results of the activities are compiled and
submitted to the Community Extension Office and not
presented to the student body.

For the external indicators, with a composite mean
of 2.42 and a verbal interpretation of “Sometimes,”
results show that respondents occasionally experience
external problems during the conduct of the community
extension activities. “Indicators ranked as first three are:
lack of budget and other logistics to implement the
insufficient time devoted to the community extension
activities, lack of planning and coordination since there
are simultaneous activities with the community
extension activity and lack of leadership skills among
organizers and implementers. Colleges in LPU-Batangas
are each allocated a community extension budget at the
beginning of the school year which is based on the
number of enrolled students; and for smaller colleges like
the College of Computer Studies, there is a limited
budget set for the conduct of its community extension
projects. LPU-Batangas is a dynamic university that is
honed to develop its students holistically. As each
college is set to spearhead activities, schedules of extra-
curricular events sometimes overlap. Community
extension projects are also assigned as activities to
officers and members of Recognized Student
Organizations (RSOs), and sometimes student officers
find it difficult to exert leadership skills over members.

The conduct of community extension programs may
pose problems that make it difficult for the students.
Tapscott [24] has mentioned "three problems that come
with community extension programs. First is poor
organization. The coordination of some activities proves
to be not well organized the activity fails or there would
be logistics problems that would hinder the activity from
being a success. Second is the ingratitude to the
benefactors. There would be cases wherein the recipients
would complain and exhibit a bad attitude towards the
people who are helping them. And lastly, safety issues.

Asia Pacific Journal of Management and Sustainable Development
Volume 11, No 1., March 2023



Ramos, Assessment of Students’ Acquired Affective Learning from Involvement in ...

The lack of safety precautions makes it a problem in
doing community services”.

Community extension organizers face the difficult
issues and challenges of program preparations, active
involvement of participants, control over resources and
provisions for facilities and equipment. The reason why
some projects are not executed well (Rubio et al., 2016).

Table 4. Proposed Action Plan for Improvement of
Community Extension Programs

ey Result Objectives Siratagies Ouicomes.
Arcas
CCS Faculty To mativate students to voluntarly  Special sessions thrd conswulfation hours Socially-responsible
participate in community extension  may be conducted whersin student ard well-informed
activifies of the wniversity and the  volunizers would be subjected fo scenarios  student body highly
callege o enhance teamwork and leadership skills  motivated to padicipat
and to discuss assessment and evaluafion  in community extensic

resulis of previously conducted community  activifies.
extension projects.
Shudent To set values formation activities  Exposure of students to seminars, wabinars, Socially-rezponzible
Semvices for students trairings & other activities that wil develop  student body highly
core values (God-centeredness, Leadership, motivated 1o participat
To motivate students to voluntardly  Intsgrity & Mationalism) snd enhance social i commumity sxdensic

participate in community extension  responsibility snd volurtessizm. activities.

activifizs of the university and the

college
Orgarization To maindain a roster of capable & Continuous developmendsl rsinings A roster of capable &
and well-rained faculty and staff in well-rsined faculty an

Administration tzrms of concepiuslization, Distermine staff axpedise in a realistic way,  staff n terms of
implemendafion, monifodng and  drawing on strengths and acknowbedging cammunity extension
evaluation of community extansion  shortcomings.
projects

Tao appoint a Community Extersior  Assign af least 4 office hours per week to
Coordirator per college periem duties relative to conceptuakzation,
arganizafion, maragemert, monitodng,
evaluation, documentation, impact analysis
and affective assessment of community
exfension projects.
Community To produce sustsingble community Contirue to implement community extension  Sustsinable commuri

Extension extenzion projects projects that imvolve faculty, staff & students.  extenzion projects
Research To motivate facully members, Train and mofivaie faculty and students to Research fo
students, and siaff fo do research  do research about community extension. contiruously improve
abowt community extension and enhance
community extension
programs.

As LPU-Batangas through its Community
Extension Office has carefully laid out plans and
processes prior, during and after the conduct of
community extension activities, internal and external
problems are lessened. The entire academic community
is not only provided opportunities to be aware of and
understand the needs and problems that are prevalent on
both local and national levels but also opportunities to
involve itself in activities designed to develop the
community and the less privileged. The community
extension programs, therefore, serve as the instrument by
which the institution instills in the mind of its
community, especially its beneficiaries, the concept of
social responsibility. Moreover, the program serves as a
springboard for a closer linkage between the school and
the community. Furthermore, as the school utilizes the
community  extension  program  activities, it
simultaneously operationalizes its mission” (COMEX,
2012).

84

CONCLUSION AND RECOMMENDATION

The study determined the extent of social
responsibility and volunteerism among CCS students. It
showed that Computer Science students are willing to
help people without expecting anything in return, though
the students need to be encouraged and motivated to
participate. Nonetheless, they were able to perform and
learn life lessons in every community extension project
they participated in. The study determined the impact of
community extension activities on the CCS students
based on knowledge, skills, values, and attitudes.
Respondents understand the needs of the community and
the real essence of involvement in community
development activities of the college. Skills developed
were teamwork, problem-solving, and decision-making.
Respondents gained more insights and lifelong learning
through rendering services to the needy. Thru the
community extension activities they participated in, they
were able to understand better the value of hard work and
dedication. The study identified internal and
external problems encountered in implementing
community extension activities. Respondents sometimes
experience internal problems regarding volunteerism
and the lack of information as to the results of monitoring
and evaluation after the conduct of each community
extension activity. Respondents sometimes experience
external problems regarding the limited budget,
overlapping school activities, and the lack of leadership
skills among organizers and implementers. As LPU-
Batangas through its Community Extension Office, has
carefully laid out plans and processes prior to, during and
after the conduct of community extension activities,
internal and external problems are lessened. An
action plan was formulated to improve the Community
Extension programs of the College continuously.

To the LPU-Batangas Management, specifically its
Community Extension Office, seminars, webinars and
trainings may be conducted to enhance social
responsibility and motivate students to do community
extension voluntarily. To the College of Computer
Studies, pre and post-assessments not only to
beneficiaries but also to student-volunteers may be
conducted to ensure the development of knowledge,
skills, attitudes, and values. Special sessions through
consultation hours may be conducted wherein student
volunteers would be subjected to scenarios to enhance
teamwork and leadership skills. Assessment and
evaluation results of previous community extension
projects may also be discussed. To the LPU-Batangas
Management, the appointment of a Community
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Extension Coordinator per college — which may be
assigned 4 office hours per week to perform duties
relative to conceptualization, organization, management,
monitoring, evaluation, documentation, impact analysis
and affective assessment of community extension
projects. To the LPU-Batangas Management, to ensure
the proper scheduling of institutional activities and
competitions so as not to cause overlapping of events and
conflict of interest of the students. For future researchers,
a study on affective assessment may be conducted at the
end of each school year to measure the effectiveness of
the implemented community extension projects.

REFERENCES

[l Fitzgerald, H. E., Bruns, K., Sonka, S. T., Furco,
A., Swanson, A. L., The centrality of engagement
in higher education. Journal of Higher Education
Outreach and Engagement, 20(1) (2016) 223-244.

21 Barker, D., The scholarship of engagement: A
taxonomy of five emerging practices. Journal of
Higher Education Outreach and Engagement.9(2)
(2004) 123-137.

B3] Becket, D., Refaei, B. & Skutar, C. (2012). A
faculty learning community’s reflection on
implementing service-learning goals, The Journal
of Scholarship of Teaching and Learning, 12(1),
pp. 74-87.

4] Laguador, J. M., Mandigma , L. B., & Agena, E.
(2013). Community Extension Service in The
Waste Management Practices of Brgy. Wawa
Residents in Batangas City. Academic Research
International,4(4), 141.

BI - Popham, W. J. (2011). Classroom Assessment:
What teachers need to know. Boston, MA:
Pearson.

[61 Hall, R. A. (2011). Affective assessment: The
missing piece of the educational reform puzzle.
Delta Kappa Gamma Bulletin, 77(2), 7.

7] Pesigan, N., Mahia, Y., Oliva, J., Panganiban, R.,
Ramirez, C., Ronquillo, K., & Felicen, S. (2017).
Impact of community extension activities to the
tourism and hospitality management students.
Journal of Tourism and Hospitality Research,
14(1).

81 Service Learning. [n.d.]. Retrieved
https://cft.vanderbilt.edu/guides-sub-
pages/teaching-through-community-
engagement/#benefits

from

85

[0

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

[18]

[19]

[20]

CSsS. [n.d.]. Retrieved from
https://www.tesda.gov.ph/About/ TESDA/10.
Cruce, T. M., & Moore, J. V. (2007). First-year
students' plans to volunteer: An examination of
the predictors of community service participation.
Journal of College Student Development, 48(6),
655-673.

Astin, A. W., & Astin, H. S. (2000). Leadership
Reconsidered: Engaging Higher Education in
Social Change.

Astin, A. W., Vogelsang, L., Ikeda, E. K., & Yee,
J. A. (2000). How Service Learning Affects
Students (Los Angeles: Higher Education
Research Institute, University of California, Los
Angeles). Also available at http://www.
gseis.ucla/edu/slc.

Hoy, A., Johnson, M., & Hackett, R. (2012).
Disciplining Higher Education for Democratic
Community Engagement. The Engaged Campus:
Certificates, Minors, and Majors as the New
Community Engagement, 177.

Avalos, J., Sax, L. J., & Astin, A. W. (1999).
Long-term effects of volunteerism during the
undergraduate years. The Review of Higher
Education, 22(2), 187-202.

Cress, C. M., Astin, H. S., Zimmerman-Oster, K.,
& Burkhardt, J. C. (2001). Developmental
outcomes of college students’ involvement in
leadership activities. Journal of College Student
Development, 42(1), 15-27.

Chesler, M. A., Kellman-Fritz, J., & Knife-Gould,
A. (2003). Training peer facilitators for
community service-learning leadership. Michigan
Journal of Community Service Learning, 9(2),
59-76.

Wurr, A. J., & Hamilton, C. H. (2012). Leadership
development in service-learning: An exploratory
investigation. Journal of Higher Education
Outreach and Engagement, 16(2), 213-240.
Buissink-Smith, N., Mann, S. and Shephard, K.
(2011), “How do we measure affective learning in
higher education?”, Journal of Education for
Sustainable Development, Vol. 5 No. 1, pp. 101-
114.

Butcher, J. (2007), “Keep the green moral agenda
off campus”, The Times Higher Education,
Retrieved from
www.timeshighereducation.co.uk/310853.article(
22 August 2013).

Tilbury, D. (2004), “Environmental education for
sustainability: a force for change in higher

Asia Pacific Journal of Management and Sustainable Development
Volume 11, No 1., March 2023



Ramos, Assessment of Students’ Acquired Affective Learning from Involvement in ...

education”, in Corcoran, P.B. and Walds, A.
(Eds), Higher Education and the Challenge of
Sustainability: ~ Problematics, Promise and
Practice, Springer, pp. 97-112.

21 Leng, Y. (2002), “Learner analysis in instructional
design: the affective domain”, CDT Link, Vol. 6
No. 3, Retrieved from
www.cdtl.nus.edu.sg/link/nov2002/tech2.htm

21 Tooman, Tricia (2000). Affective Learning:
Activities to Promote Values Comprehension.
Retrieved from
http://www.soulsticetraining.com/commentary/af
fective.html.

(231 Kaushal, S.L. & Janjhu, Yasmin (2011). Meaning
and Determinants of Values: Research Insights.
International Journal of Research in Social
Sciences, 1(2), pp. 106-124.

241 Tapscott, W. (2010). Three problems with
Community Service.

86
Asia Pacific Journal of Management and Sustainable Development
Volume 11, No 1., March 2023


http://www.soulsticetraining.com/commentary/affective.html
http://www.soulsticetraining.com/commentary/affective.html

